















































































































































































































































i

i

[ Sl

o UWY( T GRS T o SUMH % SN H SRS 9l

o Fa R wRtE qu dew B oA Ree o, e #ta guoad Reo geEr

o WYY R ¥ N U g WG U SEURW, [ Rl @ g, a9
W O o, B & R N g T4 oW qedidd & 9udr & s wEEl

18. TEACHING OF ARABIC

OBJECTIVES
[0 To enable the student-teachers understand about:

(1 The nature, characteristics and significance of Arabic language.
O The aims and objectives of teaching Arabic as a foreign language.
0 The various approaches for planning for successful Arabic teaching
O Approaches for teaching different aspects of Arabic language
0 Aids and other similar available materials that could be used for teaching Arabic
[0 language.
[0The techniques for obtaining feedback for self-evaluation and evaluation of
student’s success in learning and using Arabic language.

UNIT III - a) Teaching of Grammar

O Place of grammar in the teaching of Arabic, Inductive and Deductive methods and

their relative merits.

00 Teaching of Reading: Attributes of good reading. Types of reading —scannning,
skimming, intensive reading. Extensive reading, silent reading, reading aloud.
Various methods of reading — The phonic method, alphabetical method, word method

and sentence method.

O Teaching of vocabulary — its ways and means.

0O Teaching of writing and composition: letter writing, Essay writing and précis writing.

b) Aids to teaching
0 Meaning and importance of Teaching Aids
O Simple Teaching Aids: Blackboard, Picture, Chart and Map, Models, Flash cards,

Puppets, Magnetic board etc.
0 Technological Aids: Radio, Tape recorder, Television, Video, Overhead Projector,

Gramophone and lingua phone.

UNIT IV — a) Computer Assisted Learning
0 Computer Assisted language learning
(] Language laboratory and it’s importance in the teaching of Arabic Language.
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O Salient features of a good text-book in Arabic. V -

b) Evaluation Techniques
00 Concept and types of Evaluation
0O Characteristics of a good test.
O Construction of achievement test in Arabic with Essay type, short Answer type and |
Objective type items.
O Ways of testing reading, writing, speaking, grammar and vocabulary
O Qualities of an Arabic Teacher — an evaluative approach.

PRACTICUM

Submission of report after completing any one of the following:
O Sessional test
O Assignment
O Construction of Achievement test.

REFERENCES
1. Al-Naga: Asasiyat Talim-al-Lugha-al Arabic Li
Mahmum K Ghairal-arabic, ALESCO, International Institute of Arabic
Language, Khartoum (Sudan), 1978 (in Arabic)
2. Lado, R.: Language Teaching: A scientific Approach, McGraw Hill, New  Delhi,
1983
3. Nadvi, A.H.: Arabi Adab ki Tareekh, NCPUL, New Delhi, 1989 (in Urdu)
4. Rivers, W.M.: Teaching Foreign Language skills, Chicago University Press, 1968
5. Samak, S.M.: Fan-al-Tadris bil Lugha-al Arabic, Al-Anglo-Misriya, Cairo, 1975.

19. TEACHING OF PERSIAN

COURSE OBJECTIVES :

To enable the student-teachers understand about:
O The nature, characteristics and significance of Persian language.
O The aims and objectives of teaching Persian as a foreign language.
O The various approaches of planning for successful Persian teaching.
0O Approaches for teaching different aspects of Persian language. :
0 Aids and other similar available materials that could be used for teaching Persian ‘
language. i
O The techniques for obtaining feedback for self-evaluation and evaluation of student’s
success in learning and using Persian language.
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Unit III - a) Teaching of Grammar

00 Place of grammar in the teaching of Persian, Inductive and Deductive methods and
their relative merits.

O Teaching of Reading: Attributes of good reading, Types of reading; Scanning,
Skimming, Intensive reading, Extensive reading, Silent reading, reading aloud.
Various methods of reading; The phonic method, alphabetical method, word method

and sentence method.

[0 Teaching of vocabulary- Its ways and means.
0O Teaching of writing and composition: Letter writing, Essay writing and Précis
writing.

O Other literary activities in Persian: Elegant writing, Baitbazi, Mushaira etc.

b) Aids to Teaching
0 Meaning and importance of Teaching Aids
[J Simple Teaching Aids: Blackboard, Picture, Chart and Map, Models, Flash cards,
Puppets, Magnetic board etc.
0 Technological Aids: Radio, Tape-recorder, Television, Video, Overhead projector,
LCD projector, Gramophone and lingua phone.

Unit — IV —a) Computer Assisted Learning

[0 Computer Assisted language learning.
0 Language laboratory and it’s importance in the teaching of Persian Language.

O Salient features of a good text-book in Persian. Comparative Analysis of prescribed
text-books of different Boards.

b) Evaluation Techniques

O Concept and types of Evaluation.
0 Concept and Components of Continuous Comprehensive Evaluation (CCE).
0 Characteristics of a good test.

O Construction of achievement test in Persian with Essay type, Short answer type and
Objective type items.

00 Ways of testing reading, writing, speaking, grammar and vocabulary.
O Qualities of an Persian Teacher- an evaluative approach.

Practicum:
Submission of report after completing anyone of the following:
(0 Sessional test \
0 Assignment
O Construction of Achievement test.

83




N

14.
15.
16.
17.
18.
19.
20.
21.
22.

23.
24.

25.
26.

14.
15.

Books Recommended
Al-Shourabi, Ebrahim Amin (1948). Basic Grammar for Teaching Persian:  Cairo:
Matba'at al-sa'adat. '
Ash'ari, Mohammad (1994). Teaching Persian by Persian. Tehran: Monir: Cultural
Centre Publication.
Avchinika, A. & A. Mohammed Zadeh (1996). Teaching Persian Language, Moscow:
University of Moscow. ‘
Bachman, L. and A. Palmer (1996). Language Testing in Practice, New York: Oxford
University Press.
Baghcheban (Pirnazar), Samineh (1971). A Guide to Teach Persian to Non-Persian
Speakers. Tehran: Ministry of Art and Culture.
Baghcheban (Pirnazar), Samineh (1971). Persian for Non-Persian Speakers. Tehran:
Ministry of Art and Culture.
Banan Sadeghian, Jalil (1997). Persian for Non-Natives (Volume I) Tehran: Council for
Promotion of Persian Language and Literature.
BananSadeghian, Jalil (1998) Persian for Non-Natives (Volume 1I) Tehran: Council for
Promotion of Persian Language and Literature
Brown, H. D. (2007). Principles of Language Learning and Teaching, 5™ Edition, white
Plain, New York: Pearson Education Inc.
Lado, R. (1983).Language Teaching: A Scientific Approach, McGraw Hill, New Delhi.
Larsen-Freeman, D. (2000). Techniques and Principles in Language Teaching, 2™ed. -
New York:
Oxford University Press. v
Mirdehghan, Mahin-naz(2002). Teaching Persian to Native Speakers of Urdu, and Urdu
to Native Speakers of Persian. Tehran: Alhoda International.
Moshiri, Leila(1995). Colloquial Persian. London: Routledge.
Rassi, Mohsen(2000). An Introduction to Persian. Tehran: Council for Promotion of

Persian Language and Literature.

16.

Richards, J. C. (2001). Curriculum Development in Language Teaching, New York: 3§

Cambridge University Press.
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Richards, J. C. and T. S. Rodgers.(2001). Approaches and Methods in Language
Teaching, 2nd ed. NewYork: Cambridge University Press.

Rivers, W.M. (1968). Teaching Foreign Language skills, Chicago University Press.
Samareh, Yadollah. (1993). Persian Language Teaching (AZFA: English Version)
Elementary Course, Book 1-5. Tehran: Al-hoda Publisher and Distributors. :
Woodward, T. (2001).Planning Lessons and Courses: Designing Sequences of Work for ]
the Language Classroom, New York: Cambridge University Press. 1
Zarghamian, Mehdi. (1997).The Persian Language Training Course: Preliminary to {
Advanced,Volume-1& 1I, 1999 Vol. III, Tehran: Council for Promotion of Persian
Language and Literature. !
Zarghamian, Mehdi. 1999. Basic Vocabulary and Basic Grammar: Teaching Persian for
Non-Native Speakers, Tehran: Council for Promotion of Persian Language and Literature. §

el

N




astisccCEcsITICCLLITITILIL LY LIIILILYI)

20. TEACHING OF BANGLA

OBJECTIVES

To enable the student-teacher understand about:
O The nature, characteristics and significance of Hindi language.
0O The aims and objectives of teaching Hindi as a mother language.
O The various approaches for planning for successful Hindi teaching
O Approaches for teaching different aspects of Hindi language
O Aids and other similar available materials that could be used for teaching Hindi
language.
0O The techniques for obtaining feedback for self-evaluation and evaluation of student’s
success in learning and using Hindi language.

UNIT III: a) TEACHING OF PROSE IN BANGLA
1. Teaching of Prose in Bangla:
a. Objectives
b. Methods of Prose-Teaching
c. An application of prose teaching in classroom activity

2. Teaching of poetry in Bangla
1. Objectives
2. Methods of Poetry-Teaching
3. An application of poetry teaching in classroom activity

b) TEACHING OF GRAMMAR AND CREATIVITY
1. Teaching of Grammar
a. Importance of teaching of grammar in language teaching,
b. Methods of grammar Teaching
An application of grammar teaching in classroom activity

2. Teaching of Creativity
a. Objectives
b. methods of developing creativity

UNIT-IV: a) EVALUATION TECHNIQUES,
1. Types of Evaluation
a. Essay type question,
b. short question,
c. objective type question
2. Evaluation techniques: Designing a question paper based on blue print.




b) TEACHER, TEXTBOOK AND TEACHING AIDS ~ 4
1. Teacher :qualities and skill required for teaching of Bengali language ~
2. Text Book: Importance, characteristics of textbook (Internal & External),
Evaluation of textbook: Std.10.
3. Use of Audio-Video aids in language teaching: Importance and types of A.V.

aids.

CC-8 KNOWLEDGE AND CURRICULUM
GG EEREIA

Unit-1
Knowledge and Knowing

0 Knowledge: major discourse; concept of information, belief and truth in relation
0 Knowing Process : Different ways of knowing; knowledge construction
00 Role of socio-cultural aspect in knowing

Unit-2 Understanding Curriculum

O Curriculum: need and concept; Clarity among curriculum framework, curriculum,
syllabus and textbook; major facets

O Curriculum determinants: Criteria, knowledge categories, Vision, ideological stances,
Socio-cultural context of learners, Nation and school level determinants

O Different approaches towards curriculum development: major principles; Subject-
centered; environmentalist (incorporating local concerns); behaviorist; competency-based

(including ‘minimum levels of learning’); learner-centered.

Unit-3 Understanding Education
-i Education: Understanding meaning, nature and notion of an educated person
(0 Analyzing the thoughts of various Indian thinkers: Swami Vivekananda, Sri Aurobindo

and Dr. Zakir Husain.
0 Analyzing the thoughts of various western thinkers: Plato and Paulo Freire

Unit-4
Purpose of Education

O Purpose of Education: individual or social development, providing knowledge or
information, materialistic and spiritual development; worthiness and political agenda of

education
O Education and Values: What are values? Are they relative or absolute? Who creates

values? What kinds of values education perpetuates? Do different school contexts have a
differential impact on learners’ value formation?

0O Constitutional Values: democracy, equality, liberty, secularism, and social justice

O Vision of education in post-independence major policy documents and their analysis
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CC- 9ASSESSMENT FOR LEARNING e

OBJECTIVES:

—Understand the nature of assessment and evaluation and their role in teaching-
learningprocess.

—Understand the perspectives of different schools of learning on learning assessment

—Realise the need for school based and authentic assessment

—Examine the contextual roles of different forms of assessment in schools

— Understand the different dimensions of learning and the related assessment

procedures,tools and techniques

—Develop assessment tasks and tools to assess learners performance

— Analyse, manage, and interpret assessment data

— Analyse the reporting procedures of learners performance in schools

—Develop indicators to assess learners performance on different types of tasks

—Examine the issues and concerns of assessment and evaluation practices in schools

—Understand the policy perspectives on examinations and evaluation and their

implementation practices

—Traces the technology bases assessment practices and other trends at the

internationallevel

UNIT 1: Perspectives on Assessment and Evaluation

O Meaning of Assessment, Measurement, Tests, Examination, Appraisal, and
Evaluation andtheir interrelationships
0 Difference between ‘true ability’ and ‘observed ability’, Principles of assessment
andevaluation,Behaviorist, Cognitivist and Constructivist Perspectives
0 Purposes of Assessment: Prognostic, Monitoring of Learning, Providing
Feedback,Promotion, Placement, Certification, Grading and Diagnostic
O Classification of assessment: based on purpose (prognostic, formative, diagnostic
andsummative) scope (teacher made, standardized), attribute measured
(achievement,aptitude, attitude, etc.), nature of information gathered (qualitative,
quantitative), mode ofresponse (oral and written; selection and supply), nature of
interpretation (norm-referenced, criterion referenced) and context (internal,
external) Need for continuous and comprehensive assessmentSchool based
assessment; Authentic assessment.

UNIT 2: Assessment of Learning
0 Dimensions of learning: cognitive, affective and performance
0 Assessment of cognitive learning: types and levels of cognitive learning:
understanding andapplication; thinking skills —convergent, divergent, critical,
problem solving, and decisionmaking; items and procedures for their assessment

XA
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[J Assessment of affective learning: attitude and values, interest, self-concept; items
andprocedures for their assessment
O Assessment of Performance: tools and techniques for assessment of skills

O Grading: Concept, Types and Application: indicators for grading; CBSE and State
evolvedindicators.

UNIT 3: Assessment for Learning

J Assessment information as an input for learning, metacognition and development -
needfor continuous, formative and diagnostic assessment.

O Use of Projects, Assignments, Work sheets, Practical work, Performance based
activities,Seminars and Reports as assessment devices.

O Developing Performance Tasks (Subject Specific)

0 Assessment of Group Processes - Collaborative/Cooperative Learning and Social
skills.

O Portfolio Assessment — its meaning, scope and uses; Planning, development and
Assessment.

O Self, Peer and Teacher Assessments.

UNIT 4: Issues, Concerns and Trends in Assessment and Evaluation
00 Existing Practices: Unit tests, half- yearly and annual examinations, semester
system, Board examinations and Entrance tests, State and National achievement
surveys. .
O Management of assessment and examinations, Use of question bank ,
0 Issues and Problems: Marving Vs Grading, Non-detention policy, Objectivity Vs
Subjectivity,
00 Impact of entrance test and public examination on teaching and learning — the
menace of coaching
[1Policy perspectives on examinations and evaluation: Recommendations in
National Policies of Education and curriculum frameworks
[0 Trends in assessment and evaluation: Online examination, Computer-based
examination and other technology based examinations
0 Standards based assessment — international practices.
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CC - 10CREATING AN INCLUSIVE SCHOOL

Unit-1

Historical Development of Education System in India: An Overview

O Reflecting on Education during Vedic, Buddhist, Jain and Sangam period

0

0

O

O

Education during medieval period: Maktab, Madarsa and Indigenous System of
Education

Education system emerged during British imperialism: Missionaries, Formal education
system under British administration, Different Education systems or movements founded
by Indians i.e. Young Bengal Movement, Deoband, Aryasamaj, Aligarh, Satya Shodhak
Samayj, Jamia school, Basic education) \
Post-Independence development of Education System in India (Mudaliyar, Kothari
Commissions and NPE 1986)

Historical development of Education in Bihar

Unit-2

Understanding School in relation to Education Policies

00 Name and types of the School: Development in the light Policy perspectives; As a source

to understand the contemporary structure of schools in India as well as Bihar

0 Curriculum of the School: Major developments with reference to Policy pesspectives;

U

Understanding the development of the contemporary curriculum changes of schools with
special focus on Bihar

Vision of a teacher: reflecting on policy documents

0 Evaluation system in a school: Policy perspectives about major changes; the Context of

Evaluation in schools of Bihar

Unit-3

O

0

O

O

Contemporary Indian Schooling: Concerns and Issues

Universalisation of School Education: Right to Education and Universal Access, Issues of
Universal enrollment and Universal retention

Inequality in schooling: Public-private schools, rural-urban schools; Social-cultural-
economical aspects

Issues of National and International conflicts, social injustice, communal conflict,
individual alienation: a critical understanding )

Idea of common school system: with special focus on CSS Report, Govt. of Bihar

Unit-4

Creating an Inclusive School

O Inclusive Education: understanding the development of the concept
O Analysis of related policy documents: International, National and State level
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0 Understanding diversities—concepts, characteristics, classification of children with
diversities; Assessment of children to know their profile

0 Concept of an inclusive school — infrastructure and accessibility, human resources,
attitudes to disability, whole school approach

0O School’s readiness for Inclusive approach: Role of School, community and State
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OPTIONAL COURSE
OC 1.1BASICEDUCATION

g faen

Unit-1 Understanding Gandhian Philosophy

Gandhian philosophy of Life: its bearing on the principles and the Practice of Basic
Education

0O A review of the different experiments and experiences of Mahatma Gandhi made in
South Africa and in India culminating in the evaluation of Basic Education

Unit-2 Basic Education system: Concept, development and policy perspectives

O The concept and inherent assumptions of Basic Education; Present notions about the idea
of Basic Education

00 Basic Education System: Backdrop and its development-Wardha Committee and after

0 The Development of Basic Education System in Bihar

O Policy perspectives related to Basic Education: A Critical Study of the recommendations
and assessment made by the important committees, commissions in respect of its
implementation

Unit-3 The Principle of Correlation and its pedagogical aspects

. Correlation with productive activity

0 Correlation with the physical environment
O Correlation with the social environment

O Correlation with children’s experiences

Unit-4 Basic Education: Curriculum, School and Teacher

0 The curriculum of Basic Education: Analysis and review; Comparison with the general
school curriculum;
O Nature of Assessment in the curriculum of Basic Education
0 Envisioning new curriculum of Basic Education for contemporary Education: Objectives,
structure and process of knowledge generation
[0 Schools for Basic Education: Organizational set up, infrastructure and functioning,
relation with community

OTeachers for Basic Education: Expectations and professional preparation .
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OC 1.2HEALTH, YOGA AND PHYSICAL EDUCATION
WRAAM @ e e

Unit-1 Understanding Health

O Health: Concept, importance, dimensions and determinants of health; Health needs of
children and adolescents, including differently-abled children

O Food and nutrition: food habits, timing of food, nutrients and their functions, practices
related to food hygiene, malnutrition, including obesity

00 Common health problems and diseases: causes, prevention and cure, immunization and
first aid, food and waterborne and deficiency diseases and prevention

Unit-2 Yoga and Physical Education
O Yoga: importance of yoga, practicing yogasanas, kriyas and pranayams; Yoga at school
and role in classroom practices
O Physical fitness, strength, endurance and ﬂex1b111ty, its components, sports skills,
indigenous and self-defense activities
O Role of institutions (school, family and sports), health services, policies and major health
and physical education-related programmes, blood banks, role of media.

Unit-3 Games and sports
OUnderstanding Games and Sports: different types and their importance for each learner
Oathletics (general physical fitness exercises), games (lead-up games, relays and major
games) rhythmic activities, gymnastics and their impact on health
OOrganization of games and sports: understanding rules and regulations; Planning and
Event management

Unit-4 Health and Physical Education: Curriculum, Schoo! and Teacher
O Health and Physical Education: A critical analysis of school curriculum; present notions
about the subject in school curriculum; Integrated curriculum approach for Heath and
Physical Education;
O Spaces for Health and Physical Education in School: Plannmg, resource creation,
updation and optimum utility; future prospects for students
O Teacher for Health and Physical Education: Professional Preparation; role in school
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OC 1.3GUIDANCE AND COUNSELLING
TRESH wE T

Unit-1 Fundamentals of Guidance
Concept, Meaning and Need of Guidance
O Aims & Principles of guidance
00 Types of Guidance: Educational, Vocational & Personal
(0 Issues and Problems of Guidance

Unit-2 Fundamentals of Counselling
= Concept, Nature and Need of Counseling
[0 Difference between Guidance & Counseling
0 Aims & Principles of Counseling
O Issues and Problems of counselling

Unit-3 Tools and Techniques in Guidance and Counselling

0O Tools used in guidance: Observation, Questionnaire, Anecdotal record, Cumulative
record, Interview, Case study

0 Methods of counseling: Directive, Non-Directive, Eclectic
00 Procedure of counseling: Initial disclosure, In-depth exploration and commitment to
action
O Guidance and Counselling for Children with special Needs: Characteristics and Guidance
for Exceptional children, Gifted children, Children with different abilities (Hearing,
Visual, Artho and learning disabilities), Disadvanced children

Unit-4 Guidance and Counselling Services at School
0 Organizing Guidance and Counseling services at school: Planning, execution and follow-
up
0 Role of counselor, Social worker, Teacher in organizing guidance services
0 Career guidance services, Career Information Centre, Career conferences, Career Bulletin
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OC 1.4ENVIRONMENTAL EDUCATION
g fe

Unit-1 Understanding Environmental

- Concept of Environmental: meaning, nature and major components
0 Environment and sustainable development
00 Relating environment with traditional knowledge and cultural practices
O Role of Education in creating environmental awareness
0O An overview of constitutional provisions related to environment and its protection

Umt 2 Major Environmental issues

- Pollution related to land, water and air

Deforestation: Change in forest cover over time

Waste generation and management

Environmental degradation and its impact on the health of people
Green house gas emission and Global warming

Climatic changes: Disturbance in weather cycle

Impact of natural-disaster/man-made disaster on environment
Environmental issues in the context of Bihar

oOooaoocoo s

Unit-3 Understanding Local Environment

OLocal environment: understanding of components and major issues U Environment and
Community: Local traditions and cultural practices [0 The environment of School: within
and surroundings; major issues

OSensetization towards local environment: different ways, role of media, ecoto‘urism

Unit-4 Environmental Education: Curriculum, Pedagogy and Teacher

O Environmental Education in School Curriculum: identification of topics related to
environmental education in school subjects and their analysis; integrated approach
towards environmental education in school curriculum; idea of Green Curriculum

0O Understanding pedagogy for Environmental Education at School for different levels

O Role of teacher: Sensitive towards environmental issues while teaching, makingEco-
clubs, organizing exhibitions, field trips, observations, sensitive towards the environment
of school

REFERENCES:

1.

Carson, Sean B., Environmental Education: Principles and Practices, Edward Arnold
Publishers, London

2. Das, M.C. Fundamentals of Ecology, Tata Mcgraw Hill

3. Saxena, A.B. Environmental Education, National Psychological Corporation, Agra
4. Sharma, A.C. Interdisciplinary Approaches in Environmental Education

5. UNESCO: Environmental Education: Principles of Teaching and Learning, Paris
6.
7
8
9
1

UNESCO: Education of Environmental Education in School, Paris

. UNESCO: Interdisciplinary Approaches in Environmental Education, Paris

. UNESCO: Guide to Environmental Value Education.

. Goel MK, Paryavaran Shikshan, Agrawal Publications, Agra, 1997

0. Shrtendu S, Environmental Education, Sharda Publications, Allahabad, 2007

Teli, BL, Paryawaran Adhyayan, College Book Depot, Jaipur,

11. Kislay, Shardendu, Paryavaran Shiksha, Discovery Publications, ND, 2006
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- OC - 1.SUNDERSTANDING SCHOOL MANAGEMENT AND

LEADERSHIP
R W W T9E @

Unit-1
Understanding School Organization

O SchoolOrganization: Concept and major Components; Community as an important
component

0 Basic Principles for the functioning of school organization

. O School as an organization and as a part of organization , academic and administrative
structures. ‘
- Relation between Schools and other educational organizations: Teacher education

institution, State and National level bodies

Unit-2

0 Idea of Democratic and Distributive leadership in the schools

O Leadership qualities and role: Monitor, Class-Teacher, Head of School, Academic
leaderships

Unit-3
Aspects of School Management
O School management: Concept, basic principles and systemic nature; Community-School
Relationship, School Management Committee.
O Planning mechanism in school management: annual school calendar, day to day schedules,
time table, staff meetings, activities, student issues, monitoring.

Unit-4

0 Managing School resources: The school Building, School budget, Laboratory, Workshop,
Library, sports ground, Hostel, School Office; cleaniness, maintenance and optimum
utility

0 Role of school records in effective management system

REFERENCES:
Mudaliar A. L., Education in India
Mukerjee S. N., Education in India - today and tomorrow
Kochhar S. K., Secondary School Administration
R. N. Safaya, School Administration & Org. 1
Mathur S. S., Vidyalaya Sangathan evom Swasthya Shiksha
Sukhiya S. P., Vidyalaya Prashasan evom Sangathan S
Agarwal J. C., School Organization and Management
Rajani Joshi, Vidyalaya Prashasan evom Sangathan
Saroj Saxena, Vidyalaya Prashasan evom Swasthya Shiksha
Mathur K. P, Vidyalaya Prabandhan evom Niyojan
Chandra S.S., School Organization and Management, R.Lall Book Depot, Meerut, 2008
Tak, Suleman, Educational Management and School Organization, Jain Prakashan, Jaipur,
Walia, J.S., Madhyamik Shiksha Aom School Prabandh, Ahim Paul Pubs, NN 11, Gopal Nagar,
Jalandhar, 2011
Sharma, Pratishtha Shaikshik Prabandh aom Vidyalay Sangathan, Sahitya Prakashan, Agra, 2008Verma,
Rajesh, Shaikshik Prabandh Aom Vidyalay Sangathan, Indian Publishing House, Jaipour, 2007Singh,
Yashodha, Educational Administration and School Organization, Sheth Pubs, Bombay, 1981
Govinda & Josephine, Y. (2004) Para teachers in India: A review, New Delhi. National Institute of
Educational Planning and Administration
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EPC- 4UNDERSTANDING SELF

Unit-1
Reflecting on ‘Self’

O Situating ‘Self” in society: understating of multiple identities such as gender, relational,
cultural; understanding personal beliefs, stereotypes and prejudices resulting from these
identities

0 The impact of one’s own socialization processes on the making of present ‘self’

O Awareness of one’s own shifting identities as ‘student’, ‘adult’ and ‘student-teacher’

O Reflections on one’s own aspirations and efforts in becoming a ‘teacher’

Unit-2
Understanding Teachers’ Identity
0 Teachers’ identity: Contemporary status and debates, Notional of an ‘Ideal’ teacher
O Transition of teachers’ identity in Indian scenario: from ‘Guru’ to ‘Professional’
O Major factors affecting teachers’ identity: socio-cultural, political, economical context
O Theoretical perspectives related to teachers’ identity
O Creating case narratives of teachers and reflecting on them

Unit-3
Evolving an ‘Identity’ as a teacher

O Evolving an identity as a teacher: progressive and open to re-construction.

O Developing own ‘professional identity’: Reflecting on own learning and action
O Understanding own challenges and role as a teacher

O Knowledge and practice of professional ethics

O Teacher’s autonomy: an integral part of its identity

O Visualizing an enriching space for the development of teacher’s identity

00 Developing as a Teacher: Role of Teacher Education Programmes

REFERENCE:

1. Batra, P. (2005). Voice and agency of teachers: Missing link in national curriculum
framework 2005. Economic and Political Weekly, 4347-4356

2. Benkler, Y. (2006). The wealth of networks: How social production transforms markets and
freedom. Yale University Press.

3. Bhatt, H. (N.D.) The diary of a school teacher. An Azim Premji University Publication.
Retrieved from www.arvindguptatoys.com/arvindgupta/diary-school-teacher-eng.pdf

4. Dweck, C. (2006). Mindset: The new psychology of success. Random House LLC.
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